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Abstract

In recent years, there has been an increasing interest in the assessment of Iranian
English teachers’ performance. Besides, it was aimed to examine and compare the
performance of teachers based on their gender differences and teaching experience.
To the first aim, the Delphi technique was used to develop a questionnaire and the
reliability of the Delphi questionnaire based on Cronbach’s alpha was .982. In the first
round, 25 experts including university lecturers and experienced instructors in the
field of English teaching were asked to answer open-ended questions regarding
important issues in the evaluation of an English teacher. Then, the related themes
emerged. Using emerged themes, a questionnaire including 100 questions was
designed and measured on a linear scale (1 = not important to 5 = absolutely
essential). After calculating the frequency of each item, the results were resent to the
panel to rate the questions. In the last phase, three criteria including 1—the mean 4
and more, 2—standard deviation less than 1, 3—less than 10% of the participants do
not answer to the item were considered to decide on the final questions and
components of the questionnaire. The questionnaire was distributed using Google
forms. One hundred and fifty questionnaires were filled correctly and analyzed using
SPSS 22. Then, the validity of questionnaire was checked. Overall, it was seen that
there was not any significant difference between teachers’ performance based on
gender difference and teaching experience. The findings of the present study might
have some implications for researchers, instructors, language teachers, school
administrators, and the ministry of education.
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Introduction
One of the methods used to acquire group knowledge is the Delphi technique; it is a

structured process for anticipating and assisting decision-making during survey rounds,

gathering information, and finally, group consensus (Wilpers et al., 2021; Yazdimo-

ghaddam et al., 2021). While most surveys try to answer the question of “what is,” Del-

phi answers the question of “what can/should be” (Gruetzemacher et al., 2021).

Education is one of the main issues that each country needs to invest it due to its

key role in human teaching and social development. Efficient and qualified education
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systems make efforts to instruct educated and skillful individuals (Argudo Serrano

et al., 2021). Every education program is developed to create a quality learning environ-

ment for students and learners using high academic standards (Pishghadam et al.,

2021). High academic standards require effective teaching and learning which can be

achieved through safe learning environments in schools and institutes, well-established

academic standards, regular attendance, effective teachers, update facilities, and so on

(Jackson Public Schools (JPS)., 2013).

Among all of the factors, teachers’ performance is considered one of the important

factors which play a pivotal role in effective teaching and quality learning (Challob,

2021; Khaksefidi, 2015). In other words, teachers’ role is so important that can lead to

academic standards. Effective, high-skilled, and motivated teachers can improve teach-

ing and learning (Merati et al., 2021; Santiago & Benavides, 2009). According to Gal-

luzzo (2005), the quality of teachers is a key element in student learning. Teacher

performance and quality in teaching is a matter of importance in different areas of edu-

cation and student learning. One of the challenging roles of teaching in education re-

lates to language teaching in general and English language teaching specifically. Borg

(2006) and Mazandarani and Troudi (2021) stated that being a foreign language teacher

is different from other areas of teaching due to the content. Some research studies em-

phasized the role of language teachers and indicated that teachers’ pedagogical skills,

creativity, behaviors, enthusiasm, management, and fairness are considered as key char-

acteristics of effective language teachers (Al-Thumali, 2011; Çelik et al., 2013; Looney,

2011; Martin et al., 2006). Regarding the importance of effective teaching and the key

role of teachers in education, there should be some standards and criteria that measure

and evaluate the efficiency of teachers’ performance.

One common saying about teaching is that most experts agree that no factor in stu-

dent learning is more important than the quality of the classroom teacher (Mahvelati,

2021). The most important factor in determining the success or failure of students is

the class teacher (Johnson et al., 2021). They believe that the effects of teachers on stu-

dents’ learning are few signs that the succeeding effective teachers can overcome the ef-

fects of weak and unqualified teachers.

Given what has been said, teacher evaluation cannot be ignored. The situation of

educational evaluation and the establishment of performance accountability systems in

many countries around the world are to increase the achievements of quality—educa-

tional justice (Pishghadam et al., 2021). Building mutual trust between principals,

teachers, and students can be a means to improve teaching and thus student learning

(Argudo Serrano et al., 2021). To have effective instructors, we cannot just rely on pre-

service training programs or employment, and recruitment mechanisms, but in the age

of information bombardment, teachers need to be able to adapt to continuous change

through adaptation and continuous learning, thus developing teachers’ knowledge, a

key component of quality education (Firoozjahantigh et al., 2021). Their evaluation is

another necessary mechanism to ensure the competence and conscientiousness of

teachers. Also, in many English language programs, systematic evaluation of teachers is

rare (Yan et al., 2021). It is common and irregular to be done by managers and senior

teachers who do not have enough time and knowledge to do so, so teaching English ac-

cording to many experts, there is an urgent need for community evaluation for teachers

(Mazandarani & Troudi, 2021). A review of the relevant literature shows that advances
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have been made in the theoretical and practical areas of teacher evaluation in the field

of teacher evaluation. In other words, teacher evaluation should create opportunities

for teachers to become more professional, but it seems that the progress that has been

made in the areas of educational evaluation in the evaluation system is not enough in

Iran.

Reviewing the literature on teacher performance shows that there is an absence of an

objective instrument that evaluates teacher quality comprehensively. In other words,

one of the most prevalent ways of teacher evaluation is observation all over the world.

But it should be taken into account that there are many different strategies such as

portfolios, self-evaluation, student evaluation of teachers, peer evaluation, and parent

evaluation that can be used to evaluate teacher performance (Borg, 2018; Firoozjahan-

tigh et al., 2021). In addition, using different sources for collecting evidence provides a

more comprehensive tool of evaluation.

The next need for conducting the present study is that: In the ministry of education

in Iran, there is not any written standard for EFL teacher evaluation; however, there is

a structure of general standards for all teachers that do not appear to fulfill perform-

ance evaluation of EFL teachers (Ministry of Education, 2018). Since each subject mat-

ter of study in schools is different from each other, it is necessary for principals,

policymakers, school principles to propose appropriate and thorough instrument in

order to evaluate teacher performance of each school subject distinctively. Furthermore,

it was found by the researchers that Teacher Education Center in Iran does not have

any course, planning, workshop, or training on the standards of effective and quality

teacher, i.e., teacher students are not exposed to standards and criteria that show the

quality of effective teachers, especially EFL teachers. Therefore, assessment or an in-

strument that can present a rubric for teacher evaluation seems to be crucial. EFL

teaching includes various important aspects affecting student learning which require to

be addressed in teacher evaluation process. Additionally, there are some studies that

emphasize the importance of the academic development of teachers. Studies on teacher

evaluation stated that teaching is the core performance by teachers and effective teach-

ing is not just instruction and testing (Khaksefidi, 2015; Vinhais & Abelha, 2015). Simi-

larly, Al-Thumali (2011) emphasized that quality of teachers could improve the

academic performance of students.

It can be stated that education in all fields, especially EFL teaching and learning re-

quires some factors which can result in effective instruction and skillful educators. To

this end, teachers and instructors play a pivotal role. However, teachers by themselves

need to be educated and assessed in order to perform their best for better results in

training and instructing successful students and learners. Thus, evaluating the perform-

ance of the EFL teachers can be regarded as an effective way to meet this requirement.

The present study aimed to assess Iranian EFL teachers in the context and compare

the performance of teachers based on their gender and teaching experience.

Research questions

Regarding the purpose of the study, the following questions were raised and

investigated.

Qualitative research question:
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1. What are the most notable areas for assessing Iranian EFL teachers’ performance

in the light of quality standards?

Quantitative research questions:

2. Are there any statistically significant differences between Iranian EFL teachers’

performance based on their gender?

3. Are there any statistically significant differences between Iranian EFL teachers’

performance based on years of teaching experience?

Literature review
Teacher education

Education presents a significant function in training and preparing individuals for

better living in societies. In other words, it has been stated that education includes

teaching and learning methods utilized in schools and educational institutes similar

to schools. Additionally, it is thought that the education system is a way of trans-

mitting values and knowledge of societies (Mukerhji, 2019). As it can be inferred,

teacher education requires both pre-service and in-service development. It is im-

portant for teachers, students to be instructed about theories and practices of

teaching before starting their profession. After graduation and while serving as

teachers, it is required not only to gain the recent changes in approaches, methods,

materials, assessment, and evaluation approaches for teachers but also to track

their own teaching and evaluate their own performance based on quality standards.

Rahman et al. (2011) believed that if teachers could not keep pace with changes in

educational and pedagogical developments, they will not perform effectively. In

other words, they stated that teacher training provides knowledge of the subject

matter, skills of teaching, scientific methods, and academic qualification. Similarly,

Irvine (2018) emphasized that the impact of individual teachers on the academic

achievement of students is undeniable; therefore, it is of utmost importance that

teachers be prepared for such a critical duty. In another finding, it was proposed

that teacher professional knowledge and development including pre-service prepar-

ation and ongoing development strongly correlates with student achievement (Bur-

roughs et al., 2019). They also stated that a good command of professional

knowledge or the same subject matter and curricular knowledge influences teach-

ing quality in the classroom.

English language teacher education

Some studies emphasized the need for effective and qualified teachers for better

academic achievement of students (Jyoti Sankar, 2018; Khanjani et al., 2017).

Then, it was argued that effective teachers should spend pre-service and in-

service education in order to be ready to provide effective instruction and teach-

ing program in the classroom (Rahman et al., 2011). Language teachers, especially

English language teachers like all teachers should be prepared for teaching in lan-

guage classroom.
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English teacher education program in Iran

In Iran, teacher education program is held in universities (Teacher Training University)

and higher education institutes. Content of education program for preparing teachers is

designed by Ministry of Education. English textbooks are designed by the Ministry of

Education, as well (Atai & Mazlum, 2013). Teachers attend this pre-service program to

gain related knowledge to teach in schools and institutes. Aghaalikhani and Maftoon

(2018) stated that autonomy and creativity have not been paid enough attention in

teacher education programs in Iran; however, there is not a consistent education pro-

gram that provides standardized curricula and methodology for student teachers and

teachers. Among various fields of study, English teacher education program has been

neglected not only in training autonomous and creative teachers but also in involving

teachers in program development and planning (Baniasad-Azad et al., 2016). Also, Atai

and Mazlum (2013) stated that Iranian teachers believed that their personal experiences

are more useful than what they gain from the in-service programs while education

planners believed that the mentioned programs are not sufficient and helpful for

teachers.

Teacher evaluation techniques

In order to evaluate teacher performance, it is necessary to collect related data. For this

aim, several techniques and instruments have been presented and used by researchers

so far. Studies have pointed out that using different techniques of data collection not

only for teacher evaluation but also in all research studies results in high validity, reli-

ability, and fairness (Arabzadeh, 2016; Mackey & Gass, 2015).

The need to evaluate the performance of teachers

The results of a meta-analysis of more than 5000 studies by Waters et al. (2003)

showed the impact of evaluation and management activities in school on success of stu-

dents. There is a very important relationship between evaluation and student success.

Numerous studies have also shown that the quality of teacher teaching is the most im-

portant factor in students’ success. Since the results of numerous studies, some of

which have been shown that teachers play a key role in the success or failure of stu-

dents, schools and education systems have become more concerned with helping to im-

prove the quality of teachers’ teaching by establishing appropriate evaluation systems

(Johnson et al., 2021). According to Mazandarani and Troudi (2021), teacher evaluation

is an effective strategy for improving the quality of education in school. Another factor

that led to increasing attention to teacher evaluation was the increase in public de-

mands for accountability in educational systems. Therefore, educational systems tried

to have an effective teaching staff, in addition to hiring qualified teachers, by establish-

ing effective evaluation systems, identifying the strengths and weaknesses of teachers,

and providing the community and teachers with professional growth.

Criticisms of existing evaluation systems

Many researchers have criticized current models of teacher evaluation; claiming that

these models are ineffective and contribute little to the development of education) Cul-

len et al., 2021; Donaldson & Firestone, 2021). Scriven (1981) called teacher evaluation
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a “disaster” and “classroom observation” a disgrace, and urged researchers in the field

to design a more effective process for teacher evaluation by using field advances. Many

studies, however, have emphasized that the purpose of teacher evaluation is to ensure

quality and professional growth of teacher (Danielson, 2001a, 2001b; Donaldson & Fire-

stone, 2021; Jones et al., 2021). McLaughlin (1990) argues that current evaluation sys-

tems achieve none of these goals. Danielson and McGrill (2000) states six major

weaknesses of systems of the current evaluation of teachers as follows:

1. Using old and limited criteria

2. Lack of common understanding of quality teaching

3. Inaccuracy in performance evaluation

4. One-sided and top-down view of evaluation

5. Do not differentiate between evaluating experienced and novice teachers

6. Lack of expertise of principals in teacher evaluation

The existence of these shortcomings has made the evaluation systems unable to

achieve their goals as expected.

Method
Design of the study

This study has exploited both qualitative and quantitative methods. In other words, a

mixed-method design was used to collect data. In a qualitative method, data were col-

lected using the Delphi technique. In a quantitative method, participants were asked to

fill in a questionnaire, and results were compared based on gender and teaching years’

differences. Also, the present study included research variables. Independent variables

of the study were gender and years of teaching experience. The dependent variable was

the evaluation of Iranian EFL teacher performance. It means that EFL teachers per-

formance was compared and examined based on their gender and teaching experience.

Participants

In the present study, the population was Iranian EFL teachers. Participants were se-

lected using a purposive sampling method. The reason for selecting participants by pur-

posive sampling was due to the design of the study, especially the qualitative section

which required multiple rounds of questioning and interviewing. Since the present

study used the Delphi technique to collect qualitative data, it was important to make

sure of experts’ availability for different rounds of designing questionnaires. Therefore,

the accessibility of the participants was taken into account. In addition, limitation in

time was another factor that resulted in using purposive sampling in the study. In the

first phase of the study, 25 experts participated in the study. The experts participating

in the qualitative study included university professors, instructors, and experienced

teachers.

In a quantitative study, after designing the questionnaire, 162 EFL teachers filled in

the questionnaires. It is worth mentioning that questionnaire was designed using Goo-

gle Survey and the link of the questionnaire was sent to EFL teachers by email and
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social media communities such as Linked in. Overall, 150 questionnaires were found

correctly and completely filled with the participants.

Number of specialists

There are no strong and explicit rules about how to select and number of specialists,

and the number of them depends on factors: whether the sample is homogeneous or

heterogeneous, the Delphi technique or the scope of the problem, the quality of the de-

cision, the ability of the research team to manage the study, internal and external cred-

ibility, the time to collect data and available resources, the scope of the question, and

the acceptance of the answer (Belton et al., 2021; Flostrand et al., 2020; Landeta, 2006).

The number of participants was usually less than 50 and usually 15 to 20 people. Al-

though 10 to more than 2000 persons have been reported in the articles (Barabino

et al., 2021; Landeta, 2006). In homogeneous groups, usually 10-15 people are sufficient

and can be accepted (Lamm et al., 2021). In Delphi, heterogeneous examples are com-

monly used to obtain a wide range of comments, quality responses, and acceptable so-

lutions. This sampling increases the sample size—the problems of data collection and

ultimately the complexity of reaching a consensus—performing analysis and review of

results will be. However, with a larger sample size, increasing the number of judgments

and combining them increases confidence (Niederberger & Spranger, 2020).

Some researchers have pointed out usually 30 persons is enough to provide informa-

tion, and by increasing them, the answers are repeated and no new information is

added (Wei & Hui, 2019). But others write that there is little empirical evidence about

the effect of the number of participants on the credibility and trust of the available con-

sensus process (Wilpers et al., 2021).

Instruments

In order to evaluate Iranian EFL teacher performance, previous literature of teacher

evaluation on the teacher effectiveness, quality education and teachers, teacher charac-

teristics, and extant conceptual frameworks were studied. Then, the designed question-

naire was used as an instrument to examine Iranian EFL teacher performance.

Validity of questionnaire

The validity of questionnaire was conducted by designing psychometric properties, in-

cluding designing items, face validity, content validity, construct validity, stability, and

internal consistency.

To evaluate the qualitative face validity, the questions were checked with 10 research

experts in terms of level of difficulty, appropriateness, or ambiguity. For quantitative

validity, first for each of the questionnaire expressions, the 5-point Likert scale is quite

important (score 5) not at all important (score 1). Then, 20 research experts were asked

to review and grade each of the phrases based on their experiences. Questions with an

item impact index greater than 1.5 were identified and retained as appropriate for sub-

sequent analysis.

Content validity index (CVI) and content validity ratio (CVR) methods were used to

evaluate the content validity of the research. For this purpose, a 76-item questionnaire

was provided to 15 experts. CVI scores ranged from 0.6 to 1.00 and the average of this
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index was 0.82 and was reported at the desired level. Also, CVR scores in the review of

experts’ opinions ranged from 0.86 to 1.00 and the average CVR scores were equal to

0.91 and were obtained at the appropriate level.

Procedure

The present study was conducted to present a validated and comprehensive assessment

for Iranian EFL teachers’ performance evaluation in the Iranian context. Critics to the

current evaluation system in Iran (Navidinia et al., 2015) believe that it is essential to

have a comprehensive instrument for evaluating Iranian EFL teacher performance.

Therefore, assessment shows the domains and characteristics of an effective evaluation

tool. First of all, the requirements of the evaluation were considered from the related

literature. According to Kennedy (2010), English teacher performance evaluation

should seek to perceive the reason of teacher activities in the classroom. In other

words, teacher development requires to understand the exact teaching method that

teachers need in their classrooms and pay attention to the teaching context completely.

In the qualitative section of the study, the Delphi technique was used. It is a process

used to arrive at a group opinion or decision by surveying a panel of experts. Several

rounds of questionnaires are sent out to the group of experts, and the anonymous re-

sponses are aggregated and shared with the group after each round (Chisa, 2020).

Requirements for designing a teacher evaluation model

In order to design a proposed model for evaluating English language teachers, first, its

design requirements were extracted from the background related to teacher evaluation

and quality teaching, educational documents of the country, and the opinions of rele-

vant experts. These requirements are the following:

1. Evaluating the performance of English teachers should seek to understand the

reason and concept of activities of teachers in the classroom (Kennedy, 2010).

Since one of the goals of teacher performance appraisal is to help develop their

professionalism, any feedback to the teacher without understanding the reason for

the activities and a thorough understanding of how he or she teaches has little

effect on his or her professional development.

2. Educational supervision (evaluation of teachers’ performance) should be done by

experienced people (training guide official and public in the Islamic Republic of

Iran) and those who are fluent in English. Obviously, principals who are not fluent

in English will not be able to evaluate effectively the performance of English

teachers (Gnanasekaram & Hoar, 2021).

3. Evaluation of English teachers’ performance should be done in the classroom

environment and with full attention to the existing context. Based on new social

and cultural theories, teaching and learning of teachers is highly dependent on the

existing context (Chen & Wang, 2021, April).

4. Because all the methods used to evaluate teachers’ instruction—have aspects

positive and negative, none of them alone can give a true picture of teachers’

performance; therefore, if possible, it is necessary to consider several different

methods to evaluate the performance of teachers (Almutairi & Shraid, 2021).
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5. Designing a teacher evaluation model should be based on careful consideration of

relevant backgrounds and opinions of researchers, teachers, and experts as well as

pay attention to the requirements of relevant national documents (Hosseini et al.,

2021).

Data collection

In the first round of qualitative study, 25 experts were asked to answer open-ended

questions on the important characteristics of an English teacher and its duty in Iranian

schools and institutes. Participants were asked to refer to as many suggestions as they

can. Then, the answers of the respondents were analyzed and the repetitive items were

omitted. Also, the answers were categorized and common themes were searched. Ana-

lyzing answers to open-ended questions resulted in the following themes: 1—language

skills including listening, speaking, writing, and reading and language subskills includ-

ing grammar and vocabulary, 2—assessment, 3—content knowledge, 4—classroom

management, 5—professional development. Using emerged themes, a new question-

naire including 100 questions was designed and measured on a linear scale. After the

distribution of questionnaires and calculating the frequency of each item of the ques-

tionnaire, the results and each individual’s answer were resent to the panel to rate the

questions based on their importance for the third and last round. In the last phase of

the qualitative study, before performing the Delphi technique, any option was set to

have all three of the following properties and is included in the final template as an ap-

proved option:

1—The mean 4 and more, 2—standard deviation less than 1, 3—less than 10% of the

participants do not answer to the item due to its vagueness or any other reason were

considered to decide on the final questions and components of the questionnaire. The

researchers prepared the evaluation which includes a questionnaire. The final version

of the questionnaire included 76 questions which were rated based on the Likert scale.

Then, the designed questionnaire was used in the quantitative section of the study.

In the quantitative study, the researchers designed an online questionnaire using

G o o g l e s u r v e y ( h t t p s : / / d o c s . g o o g l e . c o m / f o r m s / d / 1 p _ Z 1 t x 5

ArmwuGGmoAEFqzipXtr7OWbDMXRdZZzFZaWE/edit) and sent the link of the

questionnaire to Iranian EFL teachers using email and social media such as Linked in.

Then, the results from the questionnaires were compared based on gender and teach-

ing experience of the teachers. In fact, Iranian EFL teachers evaluated their own per-

formance. Then, their self-evaluation was compared. In the first comparison, female

and male teachers’ responses were compared. Secondly, the questionnaire results were

compared between teachers with 5 years of teaching experience and teachers with more

than 5-year experiences. Previous studies (Gatbonton, 1999; Tsui, 2003) reported that

that experienced teachers are considered those who have been teaching English more

than 5 years (Rezaee & Sarani, 2017).

Data analysis

In this study, a mixed-method design including qualitative and quantitative study was

conducted. In the qualitative study, experts’ and teachers’ responses to open-ended

questions were analyzed and emerged items were investigated using the Delphi
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technique. In this phase, descriptive statistics including mean, standard deviation, and

percent were used to gain the final questions of the assessment. In addition, the reli-

ability of the questionnaire was calculated by Cronbach alpha.

In a quantitative study, results from the questionnaire study were submitted to the

SPSS software. Then, the differences of the results based on respondents’ gender and

teaching experience were analyzed using independent samples t test.

Results
Descriptive results

In order to know more about research variables, it is necessary to describe data before

analyzing them. Descriptive statistics including central and distribution indices were in-

troduced for each research hypothesis separately. Also, indices such as demographic

characteristics, frequency, and percentage were presented in this section.

Demographic characteristics of a sample

In this section, demographic characteristics of sample based on gender were presented

first. Table 1 is related to the descriptive statistics of respondents based on their gender

differences.

As Table 1 shows, there were 71 female and 79 male participants in the present

study. More than half of the respondents, i.e., 53% were male, and the rest of the partic-

ipants (47%) were female.

As Table 2 indicated, the number of participants with less than 5 years teaching was

83 while the number of participants with more than 5 years of teaching 67. Forty-five

percent of participants had less than 5 years of teaching experience while 55% had

more than 5 years of teaching experience.

Delphi technique

As it was mentioned before, the present study was conducted to assess in the form of a

questionnaire for evaluating Iranian EFL teachers’ performance. To this end, the Delphi

technique was used to collect related data and design a questionnaire. In the first phase

of the Delphi technique, 25 experts including university professors and experienced in-

structors in the field of English language teaching were asked to answer five open-

ended questions. Questions were mainly related to the performance of English teachers

and factors which might be effective in the evaluation of English teacher performance.

After collecting information of the open-ended questions, the researchers read the re-

sponses to find general themes and categories. After finding and categorizing re-

occurred themes, general domains of teacher performance evaluation were emerged.

The general domains included language skills, designing and performing instruction,

Table 1 Descriptive statistics of sample based on their gender

Frequency Percent Valid percent Cumulative percent

Valid Female 71 47.3 47.3 47.3

Male 79 52.7 52.7 100.0

Total 150 100.0 100.0
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assessment, familiarity with students, content knowledge, classroom management, and

professional development.

In the second phase, a questionnaire was designed using emerged domains. The de-

signed questionnaire included 100 questions. After designing a questionnaire, respon-

dents were asked to answer the questionnaire on a Likert scale: 1, not at all important;

2, slightly important; 3, moderately important; 4, very important; 5, absolutely essential.

Then, the responses were analyzed and the results were provided in (Additional file 1).

Participants rated the questions based on their degree of importance. Also, the mean

and standard deviation of each question were calculated. The results were resent to

each participant for the final round of the Delphi technique. In the last phase of the

Delphi technique, participants were asked to fill in the questionnaire while they could

see their own responses and the mean of each question. The results of this phase of the

technique was measured according to the following criteria: 1—the mean 4 and more,

2—standard deviation less than 1, 3—less than 10% of the participants do not answer

to the item due to its vagueness or any other reason were considered to decide on the

final questions and components of the questionnaire. Finally, the last version of the

teacher performance evaluation questionnaire was designed (Additional file 1).

According to the results of (Additional file 1), the items which had the mean of more

than 4, standard deviation less than 1, and were responded by more than 10% of the

participants were included in the final version of the questionnaire. In other words,

questions with a mean less than 4 and a standard deviation above 1 were removed from

the questionnaire. According to the mentioned criteria, the final questionnaire included

76 questions which are presented in (Additional file 1).

Another descriptive statistic of this section was related to the mean, standard devi-

ation, maximum, and minimum of questionnaire categories as follows:

In Table 3, the value of skewness and kurtosis are in the range of −2-2; therefore, it

can be concluded that the distribution of the data is almost normal.

Reliability statistics

In order to estimate the reliability of the questionnaire, Cronbach’s alpha was used.

Table 4 indicates the results of the test.

Inferential statistics

This section of the results includes two parts. First, normality of the variables is exam-

ined by Kolmogorov-Smirnov test. Then, research hypotheses are tested. Delphi tech-

nique and independent t test are used to test the research hypotheses.

Table 2 Descriptive statistics of sample based on their teaching experience

Frequency Percent Valid percent Cumulative percent

83 55.3 55.3 55.3 Less than 5 years

67 44.7 44.7 100.0 More than 5 years

150 100.0 100.0 Total

Mashhadlou and Izadpanah Language Testing in Asia           (2021) 11:23 Page 11 of 26



Normality of variables

To check the normality of research variables using Kolmogorov-Smirnov test, the null

hypothesis (H0) indicates that the variable is normal and the opposite hypothesis (H1)

indicates that the variable is not normal. Table 5 is the output of this test:

Regarding the significant values of Table 5 which were p > 0.05, it is concluded that

the null hypothesis, i.e., normal distribution of the population is confirmed.

Testing research hypotheses

H01: There are not any statistically significant differences among Iranian EFL teachers’

performance based on their gender.

Because of normality of variable, independent sample T test was used. The results are

presented in Table 6.

The results of Levene’s test showed that the significance level of the variables is

higher than 0.05, and the assumption of equality of variances is accepted. According to

the T test results in Table 7, the value of Sig for listening, speaking, reading, writing,

vocabulary, grammar, performing instruction, assessment, familiarity of students, con-

tent knowledge, classroom management were 0.48, 0.48, 0.31, 0.31, 0.43, 0.44, 0.78,

0.78, 0.73, 0.73, 0.45, 0.45, 0.68, 0.67, 0.49, 0.49, 0.72, 0.72, 0.68, 0.68, 0.30, 0.29, and

0.49 respectively. All of the Sig values are more than 0.05; therefore, there are not any

significant differences among male and female participants’ performance in each men-

tioned category. In the following, the results of H02 are presented.

Table 3 Central and distribution indices of questionnaires variables

Descriptive statistics

N Mean Std.
deviation

Minimum Maximum Skewness Kurtosis

Listening 150 21.19 2.68 12 25 −0.48 0.39

Speaking 150 25.19 3.31 14 30 −0.44 −0.06

Reading 150 17.03 2.47 7 20 −0.84 0.91

Writing 150 17.15 2.23 10 20 −0.67 0.06

Vocabulary 150 21.01 3.10 11 25 −0.64 0.09

Grammar 150 16.61 2.48 8 20 −0.67 0.32

Designing and performing
instruction

150 87.78 11.92 47 105 −0.72 0.26

Assessment 150 33.33 4.84 17 40 −0.64 0.39

Familiarity of students 150 29.23 4.03 18 35 −0.33 −0.44

Content knowledge 150 20.83 3.02 15 25 −0.26 −0.88

Classroom management 150 34.52 3.93 21 40 −0.54 −0.03

Professional development 150 323.87 37.14 209 385 −0.58 0.02

Valid N 150

Table 4 Reliability of the questionnaire

Cronbach’s alpha N of items

.982 76

Since α = 0.982 > 0.07, the questionnaire has high reliability
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H02: There are not any statistically significant differences among Iranian EFL

teachers’ performance and years of teaching experience. Due to the normality of data,

independent samples t test was used. The results are presented in Table 8.

As Table 8 indicated above, the result of the Levene’s test confirmed equality of vari-

ances, i.e., Sig = 0.89 > 0.05. In addition to this, the T test showed that Sig = 0.13 >

0.05. Thus, there is not any significant difference between less experienced teachers

(less than 5 years) with experienced teachers (more than 5 years). In the following, the

results of the second hypothesis are presented for each category of the questionnaire.

In Table 9, the results of Leven’s test showed that the significance level of the variables is

higher than 0.05 and the assumption of equality of variances is accepted. Also, the results of t

Table 5 Kolmogorov-Smirnov test for normality of variables

Variable Kolmogorov-
Smirnov Z

Asymp. Sig. (2-
tailed)

Test result

Listening 1.243 0.091 Acceptance of the H0

hypothesis

Speaking 1.316 0.062 Acceptance of the H0

hypothesis

Reading 1.335 0.058 Acceptance of the H0

hypothesis

Writing 1.235 0.098 Acceptance of the H0

hypothesis

Vocabulary 1.306 0.066 Acceptance of the H0

hypothesis

Grammar 1.224 0.105 Acceptance of the H0

hypothesis

Designing and performing
instruction

1.152 0.140 Acceptance of the H0

hypothesis

Assessment 1.283 0.074 Acceptance of the H0

hypothesis

Familiarity of students 1.071 0.201 Acceptance of the H0

hypothesis

Content knowledge 1.327 0.061 Acceptance of the H0

hypothesis

Classroom management 1.294 0.070 Acceptance of the H0

hypothesis

Professional development 1.013 0.256 Acceptance of the H0

hypothesis

Table 6 Independent sample T test of teacher performance based on gender

Levene’s
test for
equality of
variances

t test for equality of means

F Sig. t df Sig.
(2-
tailed)

Mean
difference

Std. error
difference

95%
confidence
interval of the
difference

Lower Upper

Performance Equal
variances
assumed

2.599 0.109 0.149 148 0.882 0.910 6.094 −11.134 12.952

Equal
variances not
assumed

0.151 146.865 0.880 0.910 6.031 −11.010 12.828
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Table 7 Independent sample T test of teacher performance based on gender for questionnaire
categories

Levene’s
test for
equality
of
variances

t test for equality of means

F Sig. t df Sig.
(2-
tailed)

Mean
difference

Std. error
difference

95%
Confidence
interval of
the difference

Lower Upper

Listening Equal
variances
assumed

0.05 0.82 −0.71 148.00 0.48 −0.31 0.44 −1.18 0.55

Equal
variances
not assumed

−0.71 141.57 0.48 −0.31 0.44 −1.19 0.56

Speaking Equal
variances
assumed

0.99 0.32 −1.03 148.00 0.31 −0.55 0.54 −1.62 0.51

Equal
variances
not assumed

−1.03 148.00 0.31 −0.55 0.54 −1.62 0.51

Reading Equal
variances
assumed

0.91 0.34 −0.79 148.00 0.43 −0.32 0.40 −1.12 0.48

Equal
variances
not assumed

−0.78 139.19 0.44 −0.32 0.41 −1.12 0.49

Writing Equal
variances
assumed

0.54 0.47 −0.28 148.00 0.78 −0.10 0.37 −0.83 0.62

Equal
variances
not assumed

−0.29 146.72 0.78 −0.10 0.37 −0.83 0.62

Vocabulary Equal
variances
assumed

0.57 0.45 −0.34 148.00 0.73 −0.17 0.51 −1.18 0.83

Equal
variances
not assumed

−0.34 146.82 0.73 −0.17 0.51 −1.18 0.83

Grammar Equal
variances
assumed

2.58 0.11 0.75 148.00 0.45 0.31 0.41 −0.50 1.11

Equal
variances
not assumed

0.76 146.63 0.45 0.31 0.40 −0.49 1.10

Designing and
performing
instruction

Equal
variances
assumed

4.45 0.04 0.42 148.00 0.68 0.82 1.96 −3.04 4.68

Equal
variances
not assumed

0.42 144.96 0.67 0.82 1.93 −2.99 4.63

Assessment Equal
variances
assumed

2.66 0.11 0.69 148.00 0.49 0.54 0.79 −1.02 2.11

Equal
variances
not assumed

0.69 147.05 0.49 0.54 0.78 −1.01 2.09
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test showed that there is a statistically significant difference between the variables writing, vo-

cabulary, performing instruction, assessment, familiarity with students, and content knowledge

(P value < 0.05) in the two groups of experienced and inexperienced teachers.

Discussion
Qualitative study

First of all, this study was conducted to evaluate Iranian EFL teachers’ performance. Re-

sults from the Delphi technique in different rounds showed that the most important

Table 7 Independent sample T test of teacher performance based on gender for questionnaire
categories (Continued)

Levene’s
test for
equality
of
variances

t test for equality of means

F Sig. t df Sig.
(2-
tailed)

Mean
difference

Std. error
difference

95%
Confidence
interval of
the difference

Lower Upper

Familiarity of
students

Equal
variances
assumed

0.52 0.47 0.36 148.00 0.72 0.24 0.66 −1.07 1.55

Equal
variances
not assumed

0.36 147.99 0.72 0.24 0.66 −1.06 1.54

Content
knowledge

Equal
variances
assumed

0.73 0.40 −0.42 148.00 0.68 −0.21 0.50 −1.18 0.77

Equal
variances
not assumed

−0.42 147.30 0.68 −0.21 0.49 −1.18 0.77

Classroom
management

Equal
variances
assumed

1.78 0.18 1.05 148.00 0.30 0.67 0.64 −0.60 1.94

Equal
variances
not assumed

1.06 147.28 0.29 0.67 0.64 −0.59 1.93

Professional
development

Equal
variances
assumed

2.66 0.11 0.69 148.00 0.49 0.54 0.79 −1.02 2.11

Table 8 Independent sample T test of teacher performance based on teaching experience

Levene’s
test for
equality
of
variances

t test for equality of means

F Sig. t df Sig.
(2-
tailed)

Mean
difference

Std. error
difference

95%
confidence
interval of
the difference

Lower Upper

Performance Equal variances assumed 0.02 0.89 −1.54 148.00 0.13 −0.68 0.44 −1.54 0.19

Equal variances not
assumed

−1.56 145.51 0.12 −0.68 0.43 −1.53 0.18
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Table 9 Independent sample T test of teacher performance based on teaching experience for
questionnaire categories

Levene’s
test for
equality
of
variances

t test for equality of means

F Sig. t df Sig.
(2-
tailed)

Mean
difference

Std. error
difference

95%
confidence
interval of
the difference

Lower Upper

Listening Equal
variances
assumed

0.02 0.89 −1.54 148.00 0.13 −0.68 0.44 −1.54 0.19

Equal
variances not
assumed

−1.56 145.51 0.12 −0.68 0.43 −1.53 0.18

Speaking Equal
variances
assumed

0.12 0.73 −1.10 148.00 0.28 −0.59 0.54 −1.67 0.48

Equal
variances not
assumed

−1.09 136.29 0.28 −0.59 0.55 −1.68 0.49

Reading Equal
variances
assumed

1.40 0.24 −1.49 148.00 0.14 −0.60 0.40 −1.40 0.20

Equal
variances not
assumed

−1.52 147.98 0.13 −0.60 0.39 −1.38 0.18

Writing Equal
variances
assumed

1.47 0.23 −2.69 148.00 0.01 −0.96 0.36 −1.67 −0.26

Equal
variances not
assumed

−2.74 147.78 0.01 −0.96 0.35 −1.66 −0.27

Vocabulary Equal
variances
assumed

0.02 0.89 −2.74 148.00 0.01 −1.36 0.50 −2.35 −0.38

Equal
variances not
assumed

−2.75 143.73 0.01 −1.36 0.50 −2.34 −0.38

Grammar Equal
variances
assumed

0.01 0.91 −1.80 148.00 0.08 −0.73 0.40 −1.52 0.07

Equal
variances not
assumed

−1.81 144.71 0.07 −0.73 0.40 −1.52 0.07

Designing and
performing
instruction

Equal
variances
assumed

0.22 0.64 −2.32 148.00 0.02 −4.47 1.93 −8.28 −0.66

Equal
variances not
assumed

−2.33 143.63 0.02 −4.47 1.92 −8.27 −0.67

Assessment Equal
variances
assumed

0.94 0.33 −2.58 148.00 0.01 −2.01 0.78 −3.56 −0.47

Equal
variances not
assumed

−2.63 147.86 0.01 −2.01 0.76 −3.53 −0.50
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and effective domains in evaluating the performance of English teachers are language

skills, performing instruction, assessment, familiarity with students, content knowledge,

classroom management, and professional development. Language skills (mean 4.02)

mainly included questions related to the ability of teachers in teaching listening, speak-

ing, writing, and reading. Also, vocabulary and grammar teaching was found to be im-

portant areas for evaluation of teacher performance. This finding was consistent with

previous studies in the literature (Al-Thumali, 2011; Çelik et al., 2013; Khaksefidi, 2015;

Richards, 2010; Van Driel & Berry, 2012; Zaminy & Ahangar, 2016). In these studies,

like finding of this study, it was emphasized that effective English teachers need to be

competent in teaching language proficiency (Richards, 2010) or they should possess lin-

guistic knowledge (Khaksefidi, 2015). Performing instruction (mean 4.12) was the sec-

ond theme found important for evaluating teachers. According to this part, it was

expected that an English teacher provides a proper lesson plan, be familiar with differ-

ent teaching methods, use creative ways, encourage creativity in thinking, promote

problem-solving, be able to use various ways of error corrections, facilitate learning,

and so on. Al-Khairi (2015) mentioned this and stated that giving clear instruction is

important to English teacher quality. Also, Khaksefidi (2015) mentioned creativity,

lesson plan, error correction as important characteristics of an effective English teacher

in line with what mentioned above. Assessment (mean 4.440) was also found to be one

of the important factors which should be taken into account in English teacher per-

formance evaluation. It was found that teachers should know about different ways of

student assessment and use assessment in a way that helps learners in better learning.

Table 9 Independent sample T test of teacher performance based on teaching experience for
questionnaire categories (Continued)

Levene’s
test for
equality
of
variances

t test for equality of means

F Sig. t df Sig.
(2-
tailed)

Mean
difference

Std. error
difference

95%
confidence
interval of
the difference

Lower Upper

Familiarity with
students

Equal
variances
assumed

0.21 0.65 −2.22 148.00 0.03 −1.45 0.65 −2.74 −0.16

Equal
variances not
assumed

−2.23 143.38 0.03 −1.45 0.65 −2.74 −0.16

Content
knowledge

Equal
variances
assumed

0.00 0.98 −1.84 148.00 0.07 −0.91 0.49 −1.88 0.07

Equal
variances not
assumed

−1.85 142.58 0.07 −0.91 0.49 −1.88 0.06

Classroom
management

Equal
variances
assumed

2.67 0.11 −1.05 148.00 0.29 −0.68 0.64 −1.95 0.59

Equal
variances not
assumed

−1.03 128.77 0.30 −0.68 0.66 −1.98 0.62
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These findings are in agreement with (Al-Khairi, 2015; Al-Thumali, 2011; Barnes &

Lock, 2013; Çelik et al., 2013; Khaksefidi, 2015; Soleimani & Zanganeh, 2014; Van Driel

& Berry, 2012; Wei & Hui, 2019; Zamani & Ahangari, 2016; Yan et al., 2021). As it was

found in this study, they believed that testing, scoring, assessing, and giving feedback

are factors that help learners in better learning and effective teachers should know how

to run them in their classroom.

Another important domain referred to familiarity with students (4.24). Results indi-

cated that knowing students including personality traits, their learning problems, their

mental status, their background, and their mental, physical, emotional, and social qual-

ities is an important factor which teachers should prepare themselves with it. This find-

ing further supports the idea by Çelik et al. (2013) who believed the behavior of

teachers at all educational levels assists learners to gain academic achievements. This

finding was also in parallel with David and Macayan (2010) in which they believed that

teacher performance is an indicator of teacher effectiveness which does not include in-

struction and other approaches used in the classroom, i.e., it includes the teacher role

as a whole person in the community of the classroom. Similarly, Zamani and Ahangari

(2016) showed that effective teachers pay attention to students’ opinions, let them ex-

press themselves, and help them to be confident. The fifth domain that proved to be

important in qualitative study was the role of content knowledge competency.

It was mentioned frequently that it is necessary for English teachers to have a high

command of textbooks, course materials, and side materials related to teaching. This

finding was in line with Al-Khairi (2015), Al-Thumali (2011), Blömeke et al. (2011),

Heller et al. (2012), Hill et al. (2005), Khaksefidi (2015), Samson and Collins (2012),

and Wilson (2013). Mentioned studies have shown that teachers’ content knowledge

play a key role in students’ progress.

Similarly, Kálmán et al. (2020) emphasized that the professional development of

teachers including content knowledge and subject matter mastery could result in stu-

dent achievement positively. The next important category for teacher performance

evaluation was classroom management (mean 4.40). Richards and Schmidt (2013) have

mentioned this category as one of the areas that preservice teachers should be trained

on. Teacher Education (2015) classified classroom management as one of the ap-

proaches and techniques that teachers should have enough knowledge about. Richards

(2010) believes that teachers along with pedagogical and content knowledge should

possess skills such as curriculum planning, assessment, reflective teaching, classroom

management, teaching children, and teaching the four skills. In addition, Çelik et al.

(2013) plus Al-Wreikat et al. (2010) highlighted the role of classroom management and

mentioned it as a key skill for teachers.

Last but not the least domain in this study was professional development (mean 4.52)

which is an important criterion for teacher evaluation. It was found that a teacher’s

own evaluation and reflection on the evaluation of her/his performance are the import-

ant factors that develop teacher performance and result in better learning in the lan-

guage classroom. Johnson and Golombek (2011) stated that teacher development

influences student improvement and academic achievement positively. Also, Borg

(2018) believed that self-evaluation is a technique in which teachers evaluate their own

competency and skill. It can be beneficial for teacher development and professionalism.

It causes teachers to engage in the evaluation process and take responsibility as
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professional individuals. Taut and Sun (2014) believed that if self-evaluation results

were used for teacher development purposes, it would generate more accurate data.

Teacher Education similarly stated that teacher professional development is an im-

portant factor in teacher evaluation and teacher effectiveness. Although it was dis-

cussed that all of the domains found in the present study were in line with previous

studies, it is worth noting that some of the above studies find the importance of these

factors by investigating students’ viewpoint (Al-Khairi, 2015; Çelik et al., 2013; Wei &

Hui, 2019; Zamani & Ahangari, 2016) and some others explored students’ and teachers’

opinions at the same (Al-Wreikat et al., 2010; Khaksefidi, 2015; Soleimani & Zanganeh,

2014). In the following section, results related to the quantitative study were discussed.

Quantitative study

Here, the results from the questionnaire study are discussed. Iranian EFL teachers were

asked to fill in in a teacher performance evaluation questionnaire including 76 ques-

tions under the following categories: language skills, designing and performing instruc-

tion, assessment, familiarity with students, content knowledge, classroom management,

and professional development. The data collected from the questionnaire were com-

pared and analyzed based on gender differences and teaching experience among partici-

pants. In the following, results related to each variable are discussed separately.

Teacher performance and gender difference

The first research question in the quantitative study addressed to: Are there any statis-

tically significant differences among Iranian EFL teachers’ performance based on their

gender?

Results from independent samples, T test showed that there is not statistically a sig-

nificant difference between male and female Iranian EFL teachers’ performance. Not

only there was no significant difference between male and female teacher performance

in general but also there were not any significant differences between male and female

teacher performance based on each category of questionnaire (language skills, designing

and performing instruction, assessment, familiarity with students, content knowledge,

classroom management, and professional development). In other words, both male and

female teachers showed that language skills including listening, speaking, writing, and

reading along with subskills vocabulary and grammar are important and they showed

that high competency in these skills using different methods and techniques. In other

domains like instruction methods, using creative ways, assessing learners, knowing stu-

dents and their personality, having a good command of course materials, managing

classroom, and working on their own development, findings showed that both male

and female teachers highly agreed with these factors in their teaching performance.

A possible explanation for this might be that EFL teachers evaluated their own per-

formance and it seems possible that they consider their performance effective. There-

fore, another possible explanation might be that teachers have not evaluated their own

performance accurately. Borg (2018) believed that one shortcoming of teacher self-

evaluation is accurate assessment of teacher competence by themselves. Similarly, Davis

et al. (2006) showed that results from self-evaluation among professional teachers sug-

gest that there are few numbers of teachers who are capable of accurate self-assessing,
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especially those who are not skillful enough and those who are so self-confident. Re-

garding the finding of teacher performance evaluation by gender and relationship of it

with previous studies, it should be mentioned that most of the previous studies (Al-

Khairi, 2015; Çelik et al., 2013; Johnson et al., 2021; Wei & Hui, 2019; Zamani & Ahan-

gari, 2016) in the literature investigated teacher performance and effectiveness from

university and school students point of view and those few studies (Al-Wreikat et al.,

2010; Khaksefidi, 2015; Merati et al., 2021; Soleimani & Zanganeh, 2014) which have

evaluated teacher performance mostly focused on a specific area of teacher perform-

ance such as pedagogical knowledge, pre-service teacher training program, effectiveness

of teacher training courses rather than teacher performance.

It can be said that data from studies on older language learners indicate that gender

has a very weak effect on foreign language learning in middle age and adulthood, and

there is no difference between male and female language learners (Rahmawati, 2021).

Thus, different effects of the effect of gender on foreign language learning do not ap-

pear much in the elementary school, but in the middle school, they appear in favor of

girls and disappear in the later stages, and as a result, the role of gender at different

ages is different (Bensalem, 2021). Girls are more successful than boys in learning a for-

eign language, and from the age of 13 onwards, the ratio of unsuccessful boys to unsuc-

cessful girls is very significant, and as a result girls who are still learning a foreign

language like France at the age of 16 are significantly better than the boys act (Ha

et al., 2021).

Based on some studies, since men and women are not alike in beliefs, desires, behav-

iors, and personalities, the fundamental communication differences between them that

result from this dissimilarity are also evident (Hosseini, 2016). Knowing and being

aware of individual differences, talents, motivational factors, how to encourage and

punish, the personality of individuals, and similar issues among men and women, can

help those involved in education to better understand people and their needs (Irajzad

et al., 2017). Because without knowing the psychological and behavioral aspects of

people in the organization, one cannot expect the organization to move toward success

and prosperity. Based on the findings, such a claim can be made that female teachers

compared to male teachers, show a more positive feeling and as a result, they are more

inclined to communicate with the learners.

Researchers have not treated gender in much detail from the point of psychological per-

spective (Yazdanpour, 2015). Female instructors were more sensitive to receiving non-

positive, non-conditional negative and conditionally negative stroke than male instructors.

It also showed that there is a significant difference between the emotion of male and fe-

male teachers, which arises as a result of receiving positive non-verbal stroke, not receiv-

ing stroke and negative conditional verbal stroke (Almutairi & Shraid, 2021).

However, despite this difference, gender differences fade at older ages and the rate of

foreign language learning become the same for males and females.

Teacher performance and teaching experience

Findings related to the second research question analysis is discussed. The second re-

search question addressed to: Are there any statistically significant differences among

Iranian EFL teachers’ performance and years of teaching experience?
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Generally, results indicated that there is no significant difference between experi-

enced (more than 5 years of teaching) and less experienced teachers (less than 5 years

experienced teaching). In other words, both groups indicated almost equal performance

in their teaching process. One possible explanation for this might be that teachers eval-

uated their own performance; therefore, it is possible that both experienced and less ex-

perienced teachers rate their performance highly. Although it was seen that there is no

significant difference between the performance of experienced and less experienced

teachers, there were some slight differences between the performance of experienced

and less experienced teachers in some categories of the questionnaire. Results from the

independent samples T test showed that both experienced and less experienced

teachers rated their performance almost equally in domains of listening, speaking, read-

ing, content knowledge, classroom management, and professional development. How-

ever, the values of Sig = 0.01, 0.01, 0.02, 0.01, 0.03 < 0.05 for writing, vocabulary,

designing and performing instruction, assessment, and familiarity with students showed

that there are differences between the performance of experienced and less experienced

teachers.

It seems possible that these results are due to teachers’ experiences in different areas

of teaching. Another possible explanation could be related to the amount of content

and pedagogical knowledge which each teacher might have. In other words, teacher

education and degree (whether they have a bachelor or master degree) might influence

teacher performance along with their experience which has not been taken into ac-

count in this study. So, it is possible that teacher performance differences in these do-

mains of the study be rooted in their degree level or education.

The findings of the present study are similar to (Argudo Alfah et al., 2021; Firoozja-

hantigh et al., 2021) in that they showed a teacher having more than 15 years of experi-

ence with bachelor degree and teachers having less than 5-year experience with a

master degree had a high positive performance in using quality standards in their

teaching experience in comparison to teachers having less than 5-year experience with

bachelor degree. Also, the finding of the study relating to performing instruction do-

main was in agreement with another study conducted by Al-Thumali (2011).

Similarly, he found that there was a significant difference between teachers’ perform-

ance in planning and management of learning based on their teaching experience. It

was found that teachers with less than 15-year experience had higher performance in

comparison to teachers with more than 15 years of experience of teaching. However, it

should be taken into account that the years of experience in the mentioned study was

different from this study. According to the findings of the present study, it appears that

experience and gender are two factors that represent valuable information to re-

searchers and teachers in teaching English and evaluation of English teachers.

From the perspective of ideal identity items, it should be said that almost all respon-

dents agreed on these items and the increase in teaching years only in most of them

agree with the change in the creation of statistical tests confirm this finding and per-

haps it can be said that there is no significant difference between teaching years and

teaching experience. Another explanation for this may be that the increase in the num-

ber of years of teaching only affects the knowledge and belief system that is one of the

components that shape identity from Clark (2008)’s perspective, although this claim

needs further research.
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In order to identify the requirements of designing the target model for teacher per-

formance evaluation, the present study was limited to investigation of teacher evalu-

ation background, teachers and experts’ opinions, and requirements of educational

documents in the country. Another limitation is related to data collection method

which is questionnaires. This method of data collection with small number of the par-

ticipants affects generalizability of data. It should be noted that using convenience sam-

pling method is another limitation of the study.

Conclusion
This study aimed to evaluate Iranian EFL teachers’ performance. Also, it was intended

to compare EFL teachers’ performance based on two criteria of their gender difference

and teaching experience (less than 5-year experience with more than 5-year experience

teachers). To the first aim, the Delphi technique was used to develop a questionnaire.

In the first round, 25 experts including university lecturers and experienced instructors

in the field of English teaching were asked to answer open-ended questions regarding

important issues in the evaluation of an English teacher. Then, the related themes

emerged. Using emerged themes, a questionnaire including 100 questions were de-

signed and measured on a linear scale (1 = not important to 5 = absolutely essential).

After calculating the frequency of each item, the results were resent to the panel to rate

the questions.

In the last phase, three criteria including 1—the mean 4 and more, 2—standard devi-

ation less than 1, 3—less than 10% of the participants do not answer the item were con-

sidered to decide on the final questions and components of the questionnaire.

Returning to the question posed at the beginning of this study, it is now possible to

show the most important domains for evaluation of Iranian English teachers’ perform-

ance. The most obvious finding from this study was that language skills, performing in-

struction, assessment, familiarity with students, content knowledge, classroom

management, and professional development were considered important categories that

should be taken into account in the teacher evaluation process.

The final version of the questionnaire was used to examine teacher performance

based on their gender and teaching experience. The questionnaire was distributed

using Google form. One hundred fifty questionnaires were filled correctly and ana-

lyzed using SPSS 22. It was found that gender cannot be considered a key factor

in teacher performance. In other words, it was found that male and female

teachers rated their performance almost equally. The last part of the study which

compared teacher performance based on teaching experience showed slight differ-

ences in some domains of teaching between experienced and less experienced

teachers.
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